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~ FOREWORD -

‘ P

This module 18 one of a series of 100 performance-based
teacher education (PBTE) learning packages focusing upon
specific professional competencies of vocational teachers The
competencies upon which these modules are based were 10en-
tified and veritied through research as being important to suc-
cessful vocational teaching at both the secondary and post-
secondary_levels of instruction The modules are suitable for
the preparation of teachers in ail occupational areas

Each module pfovides learming experiences that integrate
theory and application, each cuiminates with criterion refer-
R enced assessment of the teacher’'s performance of the Spec-
ified competency The materials are deSigned for use by indi-
M viduai or groups of teachers in trdining workimg under the
, direction and with the assistance of teacherggucators actingas
resource persons Resource persons should be skilled in the
v teacher competency beirg developed and should be thor-
oughly orented to PBTE concepts and procedures in using

these maternals

The design of the materiafs provides considerable flextbility for
planning and conducting performance-based preservice and
inservice teacher preparation programs to mee? a wide vavety
of indjvidual needs and interests The materials are intended for
use by universities and colleges, state departments of educa-
‘ tion, post-secondary institutions, local education agencies, and
‘athers responsible for the professional” development of voca-
tional teachers -Further mformation about the use of the mod-
ules In teacher educanonéaro rams i1s cohtained in three re-
|ated documénts Student Guide to Using Performance-Based

-

- . Teacher Education Materials, Resource Person Guide to

E

Aruitoxt provided by Eic:

Using Performance-Based Teacher Education Materials and
Guide to Impiementation of Pertormance-Based Teacher
Education.

The PBTE curriculum packages are products of a sustained
research and development effort by The Center's Program for
Professional Development for Vocational Education Many in-
. dwviduals, institutions. and agencies participated with The Cen-
ter and have made contributions to the systematic develop®
ment, testing, revision, and refinemient of these very signtficant
trasning materals Over 40 teacher educators provided input in

, development of nitjal versions of the modules, over 2,000°

teachers and 300 resource persons in 20 Universities, colleges, .

and post-secondary institutions used the mater:ials and pro-
vided feedback to The Center for revision and refinement

Special recognition for ma;o/mdmdual roles in the direction,
, development, coordination of testing, revision, and refrnement
of these materials 1S extended to the following program staff
James B«Hamiton. Program Director, Robert E Norton, As-
.

v, ~

. nngton, Program Assistant, and Karen

sociate Program Director, Glen E Fardig, Specialist, Los Har- .
uinn, Program Assis-
tant Recognition 1s also extended to Kyisty Ross, Techggcal
Assistant, Joan Jones, Technical Assistant; and Jean Wisen-
baugh, Artist for their contributions to the final refinement of
the materials Contribyions made by former program staff to-
ward developmental versions of these materials are aiso ac-
knowledged Calvin J Cotrell directed the vocatiofial teagher
competency research studies upon which these modules are
based and aiso directed the curriculurh development effprt
from 1971-1972 Curtis R Finch provided leadership for the
ptogram from 1972-1974 ’

Appretiation 1s also extended to all those glutside ?hegenger i
{consultants, field -site .coordinators, tlather educators,
teachers, and others) who contributed so generously i various
phases of the totai effort Early versions of the materials were
deveioped by The Center in cooperation with the vocatignal
teacher education faculties at'Qregon State University and at
the University of Missouri-Columbia. Preliminary testing of the
matenals was conducted at Oregon State University, Temple
University, and University of Missour<Columbia

Foliowing preliminary testing, major revision of all materials
was performed by Center Staff with the assistance of numerous
coosultants and visiting scholars from throughout the country

Advanced testing of the materials was carried out with assis-
tance of the vocational teacher educators and students of Cen-
tral Washington State College, Colorado State University, Fernis
State College. Michigan, Florida State University, Holland -

* lege, PE |, Canada, Oklahoma State University, Rutgers Uni-

versity, State Unuversity Coliege at Buffalo, Temple University,
University of Arizona, University of Michigan-Flint, University of
Minnesota-Twin gmes, University of Nebraska-Lincoln, Univer-
sity of Northern Colorado, University of Pittsburgh, University
of,Tennessee, University of Vermont, and Utah State University

The Center iShgrateful to the National Institute of Education for
sponsorship of this PBTE curriculum development effort from
1972 through its completion Appreciation 15 g¢xtended to the
Bureau of Occupational and Adult Education of the U S Office
of Education for their sponsorship of training and advanced
testing of the materiais at 10 shes under provisions of EPDA
Part F, Section 553 Recognition of funding support of the
adyfanced testing effort is also extended to Ferris State College,
Holland College, Tempie University, and'the University of
Michigan-Flint -

Robert E Taylor
irector : L8
&%he Center-for Vocational Education

- - N THE CENTER FOR VOCATIONAL EDUCATION

T Ono State Unmarssty 1980 Rorey Rosd .. Cotumtn, O 41210
-

, . The Center fof Votationat Eoécanon's rmission 1S o
. increase the ability of diverse agencies, institutions, and
ofrgan:zations to soive educational problems reiating to
. . individual career planning and preparation The Center
o 7 tulfills its mission by
- « Gendrating Knowiedge through research
. » Developing educationat pregrams angd products
’ » Evaluating individual program naeds and outcomes
o installing educational programs and produc
' o Opeyating information systems and servacas‘t
o Conducting leadership doveloprqlgm and traang‘
programs ©
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. AA
VIM

AMERICAN ASSOCIATION
o FOR VOCATIONAL
INSTRUCTIONAL MATERIALS
Engineerifig Center
University of Georgia
Athens, Georgia 30602

The American Assoclation for Vocational instructional
Materiais (AAVIM) 1s an interstate organization of univer? b
sifies, colleges and divisions of vocational education de-
vOted to the improvement of teaching through better in-
formation and teaching aids { .
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~ INTRODUCTION

Stimulating the interest of students is of
major importance in the teaching/learning pro-
cess. Creating interest and actively involving .
students from the planning phase through the
entire process affects the learning that takes
place and the degree to which objectives are
achieved.

Brainstorming, buzz group, and question box
techniques are all effective devices for creating -
interest and securing the active participation of
all, or at least most, class members. These tech-’
niques are also relatively easy to implement in.
the classroom. Brainstorming is a technique in

. which group members offer spontaneous ideas

or suggestions regarding a specific topic or
concern. The buzz group Is a technique used
with small groups in which membrers actively
discuss a particular topic or concern. The ques-
tion box technique I1s used to obtain questions
or types of responses anonymously from indi-

vidual students. . [

The learning expenence§ in this module are
designed to help you develop competency in
using each of the three techniques—pbrain-
storming, buzz group, and question b to
create interest in learning and encouragegtu-
dent participation. ) :
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Objectives = . Resources C .

Torminal Oljective: In an actual school situagion, em- A list of the outsade resources which supplement those
ploybrilnstonning. buzz roup, and question box tech- . contained within the module follows. Check with your
niques. Your perfo will be assessed by your re-* * resource person (1) to determine the.availability and the

e

‘* source person, using Teacher Performance Assess-  location of these resources, (2) to locate additional ref-

ment Forrn Pp. 23-24 (Lea(ning Expenence Hi. erences In your occupational speciaity, and (3) to get- .
» assistance In sétting up activities with peers or observa-
Embllng OMV" .o ' tions of skilled teachers, if netessary. Your resource

1. Atter compileting the required reading, demonstrate person may also be contacted If you have any difficulty .

~ knowledge of the purposes of, and the steps to follow  wth directions, or in assessin? your progress at any

./

in, using brainstorming, buzz group, and question  yme

box techniques (Learning Experienée ) . ° .
+ 2. Given case stydies of teachers emplaying brain- Learning Experience |

storming, buzz group, and question box techniques, Optional
;"mthue the perfarmance of those teachers (Learning Reference Johnson, David W. and Frank P.

Erperience I1) s *  Johnson Joining Together Group Theory and

. Group Skills. Englewood Cliffs, NJ' Pren ceFfEtt\
Inc, 1975 \

PrereqUisnes Locully-produced videotapes of teachers employ-
To complete this module, you must have competency in ing brainstorming, buzz group, and question box
developing a lesson pian !f you do not aiready have this techmtes which you can view for the purpo§e of
competency, meet with your resource person to deter- critiqumg each teacher's performance
mine what method you wu‘H use to gain this skill One Videotape equipment for viewing videotapes of
option 1s to complete the information and practice ac- teachers employing brainstorming, buzz groyp,

tivities in the following module and question box techniques -

N Develop a Lesson Plan. Module B-4 A group of peers with whom you can participate in
! ' group activities

Learning Experionco II
- Optional
f . Agroup of peers to participate in a seminar in which
’ ’ you use brainstorming, buzz group and queftion
2 box techniques
Organizations in which you can use brainstorming,
- buzz group, and quéstion box techniques

0 Learning Experience Iii
, - Required - -
An actual school situation in which you can employ
brainstorming, bugr.group, and question box tech-
P 2 niques

< : A resource person to assess your competency in
Ce : . employing brainstorming, buzf group. and ques-
tion box techniques . '

. N .
- . k
v

This moduile covers performance elemant numbers 82, 97. 98 from Calvin
J Cotreli et a/, Model Curricuia for Vocational and Technical Educati
Report No V (Columbus, DH The Center of Vocational Education,

v . Ohio State Univarsity, 1872) The 384 slements in this document form the
research base for ali The Center's PBTE moduie development q

i
For informatio0 about the gono'rnl organization of each moduie, generai
. -+ procedures for their use, and jerminology which is common to ail 100
- . modules, see About Uslng The Center's PBTE Modules on the inside
beck cover f
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Learning Experience |

OVERVIEW

Enabling’
Objective-

pnonal

. Activity '

Feedback -

" Brainstorming, Buzz Group, and. Question Box Techniques, pp. 6-10.

,
. . )
- -

After completing. the required reading, demonstrate knowled@e of the
purposes of, and steps to follow in, using brainstomung, buzz group, and
quesuon box techmques

° ‘o Y
] " .

You will be rea&ing the information sheet, Stimulating Learnin\g through

’
-

You may wish to read the supplementary referencé Johnson and Johnson,
Joining Together: Group Theory and Group Skills, and to complete the
group activities discussed in eath chapter with a group of your peers.

£

You may wish to view locally-produced videotapes of teachers employing _
brainstorming, buzz group, and quesfion box techniques, and to critique
the performance of those teacherse N .

’
PN

\
. \
-~ .

You will bg demonstrating kriowledge of the purposes of, and steps to
follow in, using brainstorming,buzz group, and qUashoh box techmques
by COmpletm? the Self-Check, pp. 11-12.

’ ('Y .

-

You will be ev ating your competéncy by comparing, your completed
Self-Check he Model Answers, pp. 13-14. .

“ ’
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For information defining brainstorming, buzz group, and questuon box
techniques and explaining the steps in planning and lmplementlng these
techmiques, read the following information sheet:

L 4

STIMULATING LEARNING THROUGH BRAINSTORMING, .

BUZZ GROUP, AND GUESTION BOYX TECHNIQUES

The teaching/learning techniqués of brain-
gtorming, buzz group, and question box are de-
signed to stimulate or “get things going” with a

~.group. As the vocational teacher, you may use

these techniq ues to 'actively involve your studehts

" Brainstorming

in the process of pl‘anmng for topics or activities to
be introduced in the classroem This involveient
can encourage your students to deveiop their
creative thinking abiities and to be active pantici-
pants In the classroom

~

)

Brainstorming s a technique used to stimulate
creativity and promote the invoivement of students
in the learning situation. Often, 1t 1s used as a
pre-planning technmique.-Students first generate
alternative” suggestions through brainstorming
which you can then consider in planning learning
activities. It ismost effective when the group is not
too large (12-15 Is desirable) so there is ample
opportunity for everyone to respond and partici-
pate in the short time (e.g/, 10-15 minutes) usually
allocated fqr the activity ' «

The brainstorming session sheuld be guided by
a lpader. This person may be the teacher, or 4
student selected by the group members or by the
teacher. Imaddition, a recorder must be chosen to

~

fulfill the |mportant resgonsibility of keeping a
written record of the suggested alternatives

When choosing a topic or cohcern for a
brainstorming dession, you should wdentify one

\that is specific This will heip to keep students’

ideas or suggestions from covering toe broad an

areia In addition, you shouid be sure that the topic

can be easily understood by students and that they

will have the ability and interest to deal with it

effectively.! Whatever topic you choose, it should

be carefully described to students before the’
brainstorming sess;on‘beqlns

Evaluation and criticism are not aliowed during
brainstorming Assessment of the.ideas is'done at
a later ime All (deas related to the topic are wel-
comed A variety of alternative suggestrons will
heip to generate more effective pians of action.
Because a quantity ‘of varied suggestions is de-
sired, participants are requested to give spon-
taneous responses without weitghing their value at
that time. Th|s technique Is also known as a “pop-
corn session” as participants are encouraged to
keep the ideas popping steadily durlng the allo-

" cated time.

Students need to be oriented to the brainstarm-
Ing process if it"is to be productive. You should
explain the purpose ot brainstorming and how a
typical session operates Perhaps you couid put
students through a "dry run” so they could get the
feel of how brainstorming works. This "dry run”
could also alert students to possible pitfails. For

t

I3

1 To gayn skill in identitying students abilities and intergsts, you may
wish to refer to Module B+1 Determine Needs and Interests of Students

7

4



/ |
f
example, students could be made aware of the
mistakes of groaning audibly when a suggestion is

made or of asking classmates whether they found
their ideas in a crackerja X.

The leader has the responsibility for monitoring
the actual brainstorming sesgpn. The leader
should stay in the background as much as pqs*

ible, but should interject ideas to stimulate think-
_ing and keep the responses coming, if necessary.
He/she must take care that negative or evaluative
phrases are kept at a minimum If you are not the
leader, you should make certain that the student *
chosen as leader encouragges a spontaneous flow
of suggestions and discourages value judgments
about any idea put forth. ’

Adequate orentation of students 0 the
brainstorming process can help ensure that the’
‘ session does not get out of hand It will help to
ensure that (1) students take their task seriously (2)
students do not confuse spontaneity with silliness?
and (3) a few students do not dominate the ses-
sion. If, during the actual session, all the ideas
m to be coming from a few students, an expec-
t#nt or encouraging glance at the quieter students
may be enough to get them talking

The recorder, who Is selected by the teachar or

the students, has an important and active role in |

keeping a written record of all suggestions made

during the brainstorming session This record |sF '
°

-usually wnitten on the chalkboard so that ail can

BRAN STORAMT/NG | .

see, and SO themory won't have to be relied on . °

when the evaluatian process bggms atalatertime.

After closing the brainsiorming session at the
pre-arranged time, the tegther should arrange for
the recorder to report on the suggestions made,
The reporting can be done orally at the close ofthe
session, a repop} can be submitted in writing at a~
later time, or, the report can be delivered using a
combinétion of both methods. :

Although the brainstorming technique has

- limitations, theseé can be avoided by carefully

pjanrung and conducting each session. The pro-
ductivity of the session (in terms of involvement
of students.and quality of aiternatives generated)
depends on how well participants have been
oriented to the process and to the topic to be
considered. Even though the generatingof aiter-
nhtive ideas is an objective of a brainstorming
sassion, the stimulating effects it has on partici-
pants Is often equal to, or even.more important
than, the ideas produced ’

"Brainstorming can be used in any vocational
course For example

,. e A bustness and offlce education teacher

could use brainstorming to inyolve students
in suggesting alternatives for solving the
noise problem in the simuldted office situa-
tion

A'trade and industrial cooperative education
teacher could use the, brainstorming tech-
nique to stimulate students to think about,
and contribute alternative suggestions for,
keeping daily records of their on-the-job ex-
periences

A carpentry teacher might use brainstorming
to involve students in suggesting ways to
ensure that their equipment and materials
are not left in the way of the electrician and
plumbing classes '

A home economics child care job training
teacher could use the brainstorming tech-
nigue to obtain igeas from students on rainy
day play activities for children .
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: Bu:z'Grouﬁ o

One technique which is often used to stimulate
student learning is the buzz group. This device
was origi- '
nally de-
veloped by
Phillips and
is often
termed the .
“Phillips 66
method
sinceAt in-
volves six
.minytes and
a six—
member
group as de-
fined by Phil- .
hps.

. To inorease innolvement in discussion and ob-
fain the benefitof everyone's \deas, the class may
mall groups of.six (or some other
) First, you should explain the
spécific question to be addressed by the groups
and make certain that everyone understands what
is to be discussed. If everyone does not under-
stand before discussion begins, many probiems
can develop For examplk, if students are uncer-
tain whether they are to discuss what dress code
regulations should be instituted at school, or
whether schools should have the right to require
certain dress, the groups may spend valuable time
spinning their wheels: Most of the time may be
spent deciding what to discuss, rather than deal- *
ng with the issue itself The topic that i1s chasen
fmust be limited so that all aspects caR be
.adequately explored It must also be simple
enough that students do not become discouraged
in trying to discuss it in so short a time.

-

You should select or ask each group to select a
leader and a recorder. Taking the responsibility for
designating competent leaders and recorders can
be avaluable learning experiend® for students, but .
there may be occasigns when you should step in.
For example, you may have students in your class

who are never chosen as leaders. You mgy wishto -

interbene in order to give these students the op-
portunity to develop leadership potential or speak
before agroup -

LY

/ Students should have been oriented béforehand
to the re$ponsibilities of the leader and recorder.

. 1 With the aid of this knowledge, the leader can

make sure that the ‘group sticks to the topic and
that all groups members participate. in addition, «
the recorder wiN understand the importance of
keeping accurate written records of key items dis-
cussed and decisions reached, and of reporting
this information, to the total group. ’

L

. The discussion or "buzzing” should proceed foY -

“the short period of time previousiy designatgd. The
leader should encourage less aggressive in u-
als to Join 'in the discussion, sq that a féw highly
verbal students do not control the discussion and

* prevent good group interaction. While the discus-
sion proceeds, you should monitor the progress

-being made in eash buzz group by circulating
among the groups. If necessary, you should en-
courage the |éaders with a word or a nod to seek
the participation aigli merbers of the groups orto
bring the discussion back on target. After you
close the session, you should ask each recorder to
summarize the discussion of the small group for
the entire ciass. B

The buzz group’is a good method to use to
encourage Individual participation and creative
thinking by each student and to promote interac-
tionamong students. The technique is appropnate
for any vocational classroom For example.

o Ms. Blossom used the buzz group technique
in a family hiving class to stimuthte interest
and active involvement of students n explor
.ing and discussing differing family hfe styles.
She found more of the students willing to
discuss the .topic 1n small groups than In a
'Iargej[oup situation. .
« Gene Green, FFA president, used ‘the buzz
_~ group technique effectively during an officer
training program A'Ruzz group consisting of
a past local officer, pagional or state officer,
parent or advisor, and the in-coming officer

discussed the responsibilities of each officer.

e Mr Piper used the buzz group technique in
his trade and industrial cooperative educaz
tion class to let students explore and discuss
on-the-job work experiences desirable for dif-
ferent occupations

J

4
|
|
|
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- limited, or

Question Box .

The question box is an intgrest- shmulatung
techniqué wn}h more possible apphcatlons thanis
generglly realized. It is a relatively easy-to-use de-
vice-which a creative teacher can vary to fit differ-
ing situations. For this technique, students are
encouraged to submit written questions or spec-
ified types of responses on a certain topic o{ con-

‘cern. 4
Students are encou ragea to put théir questions )
or responses in writing and place th&m tn a.certain

location (sometimes & box, from which the tech-
nique derived its name) by a specified time This
technique is
especially
useful when
you wish to
generate
questions for
discussion at
a later time,
class time Is

students
need time to
consider
their ques-
tions and/or
responses.
In addition, the questyon box technique allows
students to make anonymous contributions if they

- desire, they need not feel embarrassed about their

suggestions or about, speaking in front of the
group At the specified time, the responses are
collected and organized for use

When using the questign box technique, it 1s
important that students understand why they are
submitting questions (1 e, what objectives the
technique i1s helping them achigve) and what they
are to_do. If not properly orienfed, students may
not respond at all, or may submit wrelevant ques-
tions that. do not deal with the topl\c Students may

.

*

[
al mit serious but off-targe( responses if they
not adequately oriented. For example, they

/may¥'submit statements of their opinion when

what you wanted were questions to be asked a
resource person.

The following three variations of the question
box technique maybe used effectively in the class-
room: ¢

o Questions to be answered .
may be obtained from stu- .
dents pertaining to a topic

“that will be discussed by a
resource persop or other
subject matter éxprts. The
questions may be or-
ganized and pmsented to
the resource person in ad-
vance of the visit so he/she
can plan effectively to meet
students’ needs .

Students may be encour-
aged to submi their view-
points on a <ontrovers:al
subject and place them
anonymously in " a bdx
These viewpoints may be
summarized and used as a
startyyng point for discus-
sion

Students may be enceur-
ag to place their re-
sponses in one or two
boxes one stnpulated as
“pro” and one as “con,” or
some other such designa-
tion Thismakes tabulation
easier and encourages the
student to do some think-
ing and decision-making
before responding

\




Choosing a Technique -~ -

)

-»

{

Before you decide on the specific t'echniqué to’

use to stimulate the learning process, you need to
cgnsider your objectives and your students’ needs
and inter-
ests. The

 buzzgroup” ‘

technique,
for example,
could be
used to en-
coburage stu-
dent discus-
sion and
evaluation of’
alternatives
for the yearly

L]

But, if gtudents are unaware of all the possible
alternatives, it might be better to start with a
brainstorming session, in which many alternatives
are generated in a short period of time, and an
idea presented by one student may stimulate the
creative juices In other students.

If you wish to genierate deas aboutatopic att
beginning of the school year before students have
had time to feel comfortable with one another, the
brainstorming technique might not be the best
choice. Perhaps the question, box technique, in
which students submit ideas ahonymously anra
can ot these ideas down on their own time, would
be a better choice.

The important thing to remember is that the

program of technique you choose should in some way help '
actiyities of to achieve the lesson objectives(s) (e.g., nat justbe
the student a time-filler) and should fit your particular class-
vocational ! room su*tlon
organization -
* ' r
[ 4
' L}
Ne ‘
~i. * ‘ | '
- You may wish to .read Johnson and Johnson, Joining Together: Group
. Theory and Group Skills, to gain further information on effective interac-"
Optional tion, leadership, and decision-making skilis, and techniques for improving
Activity - group communication. You could choose to read those ¢Ghapters that are

'~

P N
lO;’;tuonal

Activity

T 4
r

N

parucularly relevant to-you, and then to meet with a group of peers to
complete the group actlvmeg, suggested at the end of each chapter

LB

’

/

Your institution may have /avanlable videotapes showing examples of
teachers emplgying brainstorming, buzz group, and question box tech-
niques- If so, you may wish to view one or more of these videotapes. You
might also choose to critique the-performance of each teacher in employ-
Ing these techniques, using the criteria provided in this module, orcritique
forms or checlgists provided by your resource person.
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-. The foNowing-~iterhs check your comprehension of the matenal in tﬁe
information sheet, Stimiulating Learnihg through Brainstorming, Buzz )
Group, and Question B9x Techniques, pp. 6-10. Each of the four items
;equrres a short essay-type response. Please explain fully, bt brlefly, and
make gureytm respond te all, parts of each tterm. , ;

‘}‘ % ' &) . ‘L

“

[

‘g £ - .
b = S

SELF-CHECK )

1. Ifthe statement “Involvernent of the learner in the plannm'g'is fralf the learning process’ is trhe, what
implications does this have for the use of brainstorming,duzz group, and question box t iques?

.. . . ‘

.

-~

2. Whatinfluence can brainstorming, buzz group,(and question box techniques have on the classroom
learning enrivonment? .
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. 3. If brainstorming, buzz groud. and question box techniques are so ‘stimulating, why shouldn't a
« teacher use at least one of‘them during every class? T '
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. Compare your written respo‘nses on the Self-Check with the Model An-
swers given below. Your respons$es need not exactly duplicate the model
responses however/you should have covered the same major points.

L4 '

i~

’ « 7
W MODEL ANSWERS ..

1. When students-can be_stimulated earfy 8 be-
com actlvely involved in the »planning pro-
cess—as is possible through the yuse of the

}

“ brainstormlng, buzz grpup, and -question box. -

techniques—they feel an-interest in, and com-
mitment to, carrying through dn the planned
actnwty This helps alleviate the feeling that the
- plans, activities, and entire learning process is
being imposed by the teacher. Remember, too,
that planning in,jtself I1s a learning drocess.

2. Each of the techniques can promote the crea-
t|0n of a stimulating Iearnlng environment. If
. well conducted, the .students should feel in-
' volved and should actively use their thought
processes. Each technigue has the potential for
- P ting or alleviating discipline problems
. sincet esetechnquescan prevent boredomiin
- .students. «

3 As with any other teachlng technique, each of
these must be used in the cerréct way for a
specifit purpose (i.e., to help meet lesson ob-
jectives} to be most effective. Overuse of any
technique tends to cause it to fose its effective-
ness. In addition, different students are stimu-

lated in different ways, just as they Igarn irt dif-
ferent ways. A certain teaching techhique may
be more effective with ps than with

. others and will be more effective with the same
up at some times than at others.

X -

nstorming !

) antages: L3

It is a peppy, pre- plannsng technique

b It involves students in thinking creatively
about a topic. -

c. No evaluation of responses Is allowed so

everyone's jdeas are considered.

.Disadvantages and Preventative Measures:
a. e Unless .the setting is established cor-
rectly, it can get out of hand
”e By establishing early the importance of
¢ the topic and the technique, the pro-
cess is less likely to “get out of hand” as
« the spontaneous S responses are submlt-
ted.

f
.b. e Prbductw:ty may be questlonable at
times.
.  When students are properly oriented
and the topic is applicable to their
, abilities and interests, generation of ai-
ternative’ideas more likely will be high.
c. o Some students may tend to domlpate
Jthe activity.
' Leader needs to make a conscious ef-
s fort to obtain a contribution from each
rmember of the group, not just a few

, Buzz Group

A, Advantages:
a. Everyone hasachanceto getinvolved ina
imall group. )
greater number of key ideas can be de-
veloped: and discussed in the vanous
groups. -
. It develops Ieadershlp ability in students
Dlsadvantages and Preventative Measures.”
a. e Valuaple information may not be
shared with entire group.
The recorders myst be guided in keep-
ing accurate written records of the key
items discussed and the decisions
reached within the group. Time must be
provided for sharjng this information
with the entire class or group.
Members of a group may not stick to
the topic and may just waste time.
The teacher must be actively involved in
monitoring the progreﬁlbeing made by
the groups. Guidance mast be given iIf
the Jeader is experiencing difficulty in
keepMg the group on the topic.
Aggressive students may monopolize
the discussion.
The leader must continuously try to ob-

. tain participation by all groupp mem-

bers The teacher may need to assist
some leaders in this.

Same student may assume leadership
responsibilities, thus, giving no oppor-
tunity to ot\hers..




C o The teapt®r must be aware of the
r‘i' . grtoyps organization and see. that
- leadeh\r:'p responsibilities are passed
around‘\and not limited to a few of the
* students.
Question Box - .
.Advantages: .
a. Everyone has a chance to raise a ques-
. tion.
b. Questioner may remain anonymous SO
students should not fear asking ques-
tions. .
4 c. Givesstudentstime to generate questions
. to establish a basi$ for discussion.
Disadvantages ang Preventative Measures’
a. e Unless purpose is established, students
may not respond. '

» -

[ o

»

Teacher or leader must-enthusiastially
provide the “setting” for use of’ the
technique and clarify any misun-
derstandings concerning the process ¢
to*be followed. s .
The mecbanics may be too complis
cated to get good student-response.

The steps’in the process for the tech-
nique nfust be kept as simple as pos-
sible and expl4ined fully to students.
Students may not take it seriously and
may submit-irrelevant questions.

The students must be made aware of .
the importance of the topic_and the
technique in order for relevant re-
sponses to be obtained. -

/
LEVEL OF PERFORMANCE: Your completed Self-Check should have covered the same major points
_rasthe model responses. If you missed some points or haye questions about any additional pointsyou
. “imade, review the material in the information sheet, Stimulating Learning through Brainstorming,
..Buzz Group, and Question-B‘gx Techniques, pp. 6-10, or check with your resource person if necessary.
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‘Enabling

Objective

- Activity

v

-

P

o

Given case studies of teachers employing bralhstormlng, buzz group, and
quesﬂoo“box tachmques critique{he perforrnancé of teachers.
v / /- B

A 4 B . . %& .
%
You will be reedmg the Case Studies, pp. 16-18, and writing critnques ofthe
performance of the teachers.described. , P

- - ~

. , . 3o

’

You will be evaluatmg your competency in crmqumg the teachers' perfor-
mance indsing brainstorming, buzz group, and questio X techniques
by cpm@rmg your completed critiques with the M I'Critiques, p. 19.

* .
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Optional . You may wish.to uée brainstorming, buzz group, and question box tech-
- Activity niques in a sefinar-type situdtion with peers . .
i -,
N/ ‘. A} f : ° ) . “ s
¢ T - . \
' You may wish to use bramstormmg, buzz group, and question box tech- i
Optnona niques as appropna‘te situations arlse in orgamzattons other tha .
Actmtv ch&sroom ' . b ~ i -—
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The fbllowing Case Studies describe how three vocational teachers used
- . brainstorming, buzz group, and question box technigues in their classes.

Activit
ctiyity

Each case study is fallowed by a series of key questions relative to the
teacher's performance. Read each casa study, and critique it in writing
. using the questions as glides, and keeping in mind the material in the

information sheet, Stimulating Learning through Brainstorming, Buzz

"

Group, and Question Box Jechniques, pp. $-10.

_CASE STUDIES  °

c;sp Studyl1: Brainstorming

One day when there was some extra time, Ms.
. Ditman explained to her cooperative education
class that over the past several years her class had
sponsored a formal banquet to express their ap-
_preciation for the employers who had supported
the program. Some suggéstions had beerrmade
that another kind of event be sponsored.

Different suggestioas had been made, but there

" was the possibility that many moresdeas should be,

explored. Ms. Ditman explained that they would
brainstorm to obtain more' ideas. Complete silence
ensued.

Ms. Ditman again asked for ideas for another kind
of employer appreciation event and John re-
sponded, “Let's buy tickets at the Dinner
Playhouse and really,have a big bash: The em-
ployers deserve it, and so do we "

Bill responded, "We can't do that It would be
much too expensive. And besides I'd rathersuse

"todo” and proceededtd%s

A4

our money some 6ther \yvay than for alithose em-
ployers.” ° ,

" Jane Bgreed with Bill and a heated discussion re-

sulted among a few students on the pros and cons
of John's suggestion, - * 8—\

Finally John said, “Well, if you don't like my idea,
let’s have some better ones,” and the brainstorm-
ing continaed until the bell rang

During class t

next da‘y.%s. Ditman announced
that she had

ided a picriic would be the “thing
ign committees for the
work. . N

Was the brainstorming technique suitable for this
particular situation? Did it help to meet lesson
objectives? What did Ms. Ditman-do that caused
the technique to be effective or ineffective in this
situation? What could she have done to improve
her use of the technique? =~ -

@




, Case Study 2: Buzz Group

One Friday, M. Perez started ctgss off by saying,
“Class, I'm you're as tired g6 | am of lectures,
so today/'m §oing to ignore my Iasson planand wé
are going to try sémething different called the buzz
group. You'll each get to talk more if we break up
into small, groups for distussions. First, I'll give

- you 20 minute's to read today's text assignment. -

Then, you ‘Il divide into four groups and discuss
what you've read for 20 minutes..I m going to be
busy gradmg your test papers froc‘ yesterday $O

v

" technique to be effectiv

" please don't d'sturb me. | will call time in 20 min-

utes.and then give you Monday's assignment.”

Was the buzz group' technique suitable for this

it help to meet lesson
erez do that caused the
rineffectjve in this situa-
tion? What could he have done to improve his use

particular situation? Did
objeotives? What did Mr,

_of the technique?

‘\




’ Case Study 3: Questlon Box ' o v '

The members of the Job Training Food ‘Service ~ wasdecided that a panel of three would be invited.

cm mrfﬁiﬁwf’og "r::‘ed gzbﬁ?:v; smog'ealalb(:g: Ms. Hillman asked Jim, the class secretary, to tabu-
tgherr onthediob ?rarmn 9 . rrenoepeH . zver late therquastions submitted in the file box at the
19 g expe w end of the week, and to give a copy of the list to

they seemed a bit hesitantand embarra to ask
. each panel member as soon as he or she accepted
.questions about their concerns. Ms. Hi 0pro- o invitation to come to the cl .

posed that they consider using the question box ' . .
technigue. $he expfained to them that they could ' : A ~ p

then pose their questions ahonymously in wrrtten Was thé
quastlon box tochnique suftable for this
form and deposit them,by the end of the' week in" , particular situation? ‘Did" it halp to meet lesson

the file box on het desk. - . 'objorﬂivas? What did Ms. Hiliman do that caused
* Ms. Hillman asked. if they would like to invite a hgique to'be effective or inéffective in thls. \
resource person in to answer their questions. After situation What cduld:she have done to improve
“a short brainstorming session durmg which they per use of the technlque? - K .
generated a’list of poserble resource pgr‘bons it e g ) M ’
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points.

Compare your completed written critiques of the Case Studies with the ~
Model Critiques given below. Your responses need not exactly duplicate
= the model responses; however, you should have covered the same Mmajor

. N - u".‘
L]
[N

MODEL CRITIQUES

., Case Study 1: Brainstorming .

Brainstorming, handled properly, ceuld have
worked well in this situation. However, Ms. Ditman
. did not plan ahead to use the technique: She threw
it in when she%d extra fime to kill. She did not
explain tdthe students how to brainstorm. She did
not appoint or ask for a volunteer to act as re-
corder. In addition, the brainstorming agtivity was
untelated to the other cldss activities and did not
eontribute to meeting any lessen objectives

As a resuit, the activity had {ittle chance of béing
rroductive. Since studen krdw the rules
_governing brainstorming, it 1s no wonddr that a
heated discussion resulted. There was no Jeader to

monitor the session, nor did Ms. Ditman intertere ,

e argument.-Without planning and setting
aside a certain time period for the activity, the bel
rang before the activity was completed

Finally, Ms. Ditman negated the entire activity by
4gnoring students’ suggestions and making the

decision on her own This could inhibit their will-

ingness to participate fully in other actwities Ms
- Ditman suggests‘in the future. ° ’

Case Study 2: Buzz Group

‘The reason Mr: Perez gave for using thé buZz
group technique—"i'm sure you're astired as lam

of lectures'—was, by itself, a poor reasor for the’

sélection. it is difficult to knpw whether the buzz
group would have been a suitable selection since
we don’t know what they're reading or discussing
But, in general, this type of activity would lend

itself to tr}e use of the buzz group. . nl

Mr. Perez failed to “set the stage” adequately for,

the technique. He' did not clarify any objectives
for the reading assignment nor the buzz discus-

sions, so the students had no direction or guid-

ance in either activity. In addition, no leaders or
recordars were appointed. Mr. Perez isolated
himself by grading papers and, thus, did not
monitor the progress of the buzz groups. There-
fore, he?ad no idea if the bugz groups were help-

-ing students to learn or even if students knew

LEVEL OF PERFORMANCE: Your completed critiques should have covered the same major points as

what they were to do-in the groups

The only directions given were “You'H divide into
four groups” (which may or may not have been of
desirable size) “and you'll discuss what you reaq
for 20 minutes.” This was too long & “"bugzing”
time, especially without obrectives or monitowng.
Afterwards, -the, ideas discussed in each group

- were not shared with the total group

Case Study 3: Question Box * °

Ms. Hillman selected the question box technique
wisely and carried it out effectively When she
sensed a need for the use of the question box
technique because-the students seemed embar- .
rassed to ask questions abpout the topic,.she pro-
posed rather than required the use of the tech-
nique. In addition, she explained the purpose of
the technique (student$ could pose their ques-
tions anonymously) and described exactly how the
process would operate .

.

Ms. Hiliman combined the use of two techniques
{(question box and brainstorming) effectively to.
promote the attainment of objectives and to en-
courage student involvement.- She also made-a
wise chaice, and probably reinforced student in-
volvement, by giving to a class officer the respon-
sibility of collecting and tabulating the questions

_1n preparation for the resource person

-

the fnodel responses. If you missed some points or have questions about any additional paints you
made, review the material in the information sheet, Stimulating Learning Through Brainstorming,
Bugz-Group, and Question Box Techniques, pp 6-10, or check with your resource person if necessary.

[}
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Optional
L Activity

P

~~

l Opt;anal

Actyity

You ma°y wish to arrange‘a seminar-type situation with a group of peets.In .

Y

this situation, you could use the brainstorming technique to idehtify ways |

of using brainstorming, buzz group, and.question box techniques in your
occupational specialty. You might also wish.to use the buzz group tech-
nique to further explore the altefnative suggestionsxgenerated in the
brainstorming session. The question box technique cyuld be used to
obtain responses from peers, other than those attendi

the same t&pic. ,

Be alert for situations’in organizations other than the classroom, such as
4-H and church groups, in which the use of brainstorming, buzz group,

*. and question box techniques would be ‘appropriate You may wish to use

b -~ e

~' " ‘one or more of the techniques with gﬁembers of these orgamzau_ons
. .

20

the seminér, on -




Learning Experience IIl

FINAL EXPERIENCE

)
»

Tgrmina.l‘ In‘an actual ochool sltuaﬂon, employ bramstormmg, buzz group, and
 Objective question box techmques

[y

’

As you plan, your lessons, decide when brainstorming, buzz group, and
question box technjques could-be used effectively tp aid in meeting thé
lesson objectives. Based on those decisions, employ brainsterming, buzz
group, and gquestion bok techniques. Thiswill include—
e selecting, modifying, or developing one or more lesson plans whlch
Activity include the use of each technique .
orignting students to the purpese and use of each téchnique
encouraging student participation -
monitoring or guiding student progress during the use of each tech-
nique "
s NOTE: Due to the nature of this experience, you will need to have access to
an actual school gituation over an extended period oftime (e.g., fourto snx
weeks). -

As you complete each of the above_activities, dpcument your actions (in
writing, on tape, through a log) for assessment purposes.

Your resource person may want you to submit your written lesson plans to
him/her for evaluation before you present your les3ons. it may be helpful
for your resource person to use the TPAF from Module B~4, Develop a
Lesson Plan, to guide his/her evaluation.

Arrange in advance to ﬁave your resource person review your.dooumanfa-
tion and observe your lessons.

Your total competency will be assessed ur resource person, using the
Teacher Performance Assessment Form, pp. 23-24.

Based upon the criteria specified in this asgessment instrument, your
* resource person will determine whether you are competent in employing
brainstorming, buzz group,.and question box techniques.

P4

2a

w

N \
‘For a definition of “actual school situstion, ' see the Inside back cover

21 2%
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TEACHER PERFORMANCE ASSESSMENT FORM

Employ Brainstorming, Buzz Group, and-Question Box Techniques (C-3)

. «F ’ ) ’ l Name Y
Directions: yndicate the lével of the teacher’s accompligshment by placing
. anXinthe dppropriate box underthe LEVEL OF PERFORMANCE heading. Dau ’
If because of special circumstances, a performance component was not

Y

applicable, or impossiblg to execute, place an X in the N/A box. Resource Person
“ -
AY
'\,"‘» :
' / LEVEL OF PERFORMANCE
v . "
L] N 1]
ﬂ ‘ e‘
1 ¢ . - Q
. 3 S N
. v S j ¢ .
: - ‘ : ) S &S &
Brainstorming C .
The teacher: ) |

1. determined thatthe brainstorming techmque would con-
-tribute to the achlevement of the lesson objective(s) ..

2. planned the use of brainstorming as an mtegral part of
the lesson . C

3. explained the purpose and process of brainstorming .
4, clarified the topic or concern .

5. selected or asked students to select a leader for the
brainstorming session . .. C o

6. selected a student or asked a student to volunteer to
record the ideas presented . e

7. encouraged student contribution of spontaneous alter-
nativeideas .. .... ..... . . . . ...

K4

8. Qjoéed the session at the pre-arranged time , . .. ...

9. arranged fplr the recorder to report, orally and/or in writ-
ing .....  ...... .. C e .

O
O
O
O
000000
O
O
O
O




10.

1.

12.

\ -

13.

14,

15.
16.
17.

18.
19.
20.

Buzz Group
The teacher:

determined that use of the buzz group technique would

contribute to the achievement of the lesson objective(s).
Py .

planped the use of the buzz group technique as an inte-
gral partofthe lesson .. ................ ...... ...

explained the purpose qnd process of the buzz grpup
technigue . ........%.......... ... .

clarified the topic or concern ... ...
divided the students into small groups ...... .. ..

P

selected g‘roup leaders or asked each group‘to selecta

. leader

selected group recorders or asked each group to‘SeIect a
recorder N

encouraged each leader to seek pamcopatoon ot all
members of the buzz group Coe

momtored progress made In each buzz group e
closed the discussions at the prearranged time

N B .

asked each recorder to report to the entire class

Question Boy’ ‘ A

The teacher:

21.

" 23,

determingd that the use of the question box technique
would contribute to the achievement of the lesson objec-
tive(s) .... . . ........ W e e,

planned the (se of the question box technique as an
integral part of the lesson ... .... ..............

explained the purpose and process ot the question box

. technique . .. . .. . ..... e e e e

24,
25,
. 26.

,27.

LEVEL OF PERFORMANCE: All items mustreceive N/A; GOOD, or EXCELLENT responses. If any itern
receives a NONE, POOR, or FAIR response, the teacher and resource person shoukd meet to'determine
what additional activities the teacher needs to complete in order to reach competency in"the weak

clarified {pe topic or concern ... .. .. Feieean, )

specified atime and place for questions to be submitted .

encouraged students to write and submit questions and
FOSPONSES ... ......iiiiiiiieiiieeees P

organizéd the collection and tabulation of responses .’

area(s).

\
.
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'ABOUT USING THE CENTER’S PBTE -
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MODULES = &

Organization

Each module 1s designed to help yau gain competency
in a particular skill area considered important to teach-

* ing success. A module 1smade up of a seriesof learning

experiences, some providing bagekground information,
some providing practice experiences, and others com-
bining these two functions Completing these experi-
ences should enable you to achieve the terminal objec-
tive inthe final learning experiénce The finalexperience
in each module always requires you to demonstrate the
skill In an actual school situationwhenyou are an intern,
a student teacher, or an inservice teacher

Procedures ,

Modules are desxgned to allpw you to individualize your
teacher education program You need to take only those
modules covering skills which you do not already pos-
sess Similarly. you need not compiete any learning ex-
perience within a module If you airgady have the skill
needed to complete it Therefore, before taking any
madule, you should carefully.review (1) the Introguction,
(2) the Objectives listed on p 4, (3) the Ove%ws pre-
ceding each learning expgrience, and (4) th
perience After comparing your present needs and com-
petencies with the information you have read in these
sections, you should be ready to make one of the follow-
Ing decisions
e that you do not have the competencies indicated.
and should complete tHfe entire module
s that you are competent in one or more of the en-
T abling objectives leading to the final learning ex-
perience, and thus can omit that (those) learning
experience(s)
e that you are already competent in this area, and
<« ready to complete the final learning experience in
order to “test out”
e that the"module I1s inappropriate to your needg at
this time

Whenyou are ready to take the final learning expenence‘

and have access to an actual school situation, make the
necessary arrangements with your resource person |If
you do not complete the final experience successfully,
meet with your resource person and arrange (1) to re-
peat the experience, or (2) complete (Or review) previous
sections of the module or other related activities
suggested by your resource person before attempting t

repeat the final experience :

Options for rqeycling are also available in each of the
_learning experiences precgding the final experience
Any time you do not meet the minimum levei of perfor-
mance required to meet an objective, you and your re-
source person may meet to seiect activities to help you
reach competency This couid involve (1) completing
parts of the modulg previously skipped. (2) repeating
activittes, (3) reading supplementary resources or com-
pleting additional activities suggested by the resource
person, (4) designing your own learming experience, Or
(5) complating some ather activity suggested by you or
‘your sesource person

Final Ex--

Terminoiogy , .

Actual School Situation . refers to a situation n
which ygu are actually working with, and responsible
tor, secondary or post-secondary vocational students in
a real school An intern, a student teacher, or an In-
service teacher would be functioning in an actlial school
situation If you do not have access to an actual school
situation when you are taking the module, you can com-
plete the module up to the final learning experience. You

would l‘”—!he final learning experience later, i e ,
when you have access to an actual school situation

Alternate Activity or Feedback  refers to an item or
feedb! device which may substitute for required

items which, due to special circumstances, you are un-
able to complete

Occupational Specialty  refers to a specific area of
preparation within a vocational service area (e g, the
service area Trade and Industrial Education includes
occypational specialties such as automobile me-
charics, welding, and electricity)

Optional Activity or Feedback refers t0 an item
which 1s not required, but which i1s designed to supple-
ment and enrich the requtred items in a learning experi-
ence ‘

Resource Person refers to the person in charge of
your educational program, the professor, instructor,
adqunistratdr: supervisor, or cooperating/ supervising/
classroom teacher who 1s guiding you In taking this
module .

Student refers to the pefson who s anrolied and
receiving instruction in a secondary or post-seconda
educational institution v

Vocational Service Area  refersto a major vocational
field agricultural education, business and office educa-
tion, distributive education, health o¢cupations educa-
tion, home economics educafon, industrial arts edu-
cation. technical education, or trade and industrial edu-
cation

You or the Teacher
Ing the module

>
refers to the person who Is tak-

N/A  The criterion was not met
applicabie to the situation .
None No attempt was made to meet the criterion,
although 1t was relevent ,

Poor  The teacher is unabie to perform this skill or
has only very limited ability to pefforn it

Fair The teacher Is ynable to perform this skill in an
acceptable manner, but has some ability to.perform 1t
Good  The teacher i1s able to perform this skifl in an
effective manner ' L
Excellent  Theteacher s ableto perform thisskillin a
very effective manner

Levels of Performance for Final Alessment
cguse |t'was not
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Tltles of The Center’s :
Performance-Based Teacher EducatioPModules . - : .
Category A: Pn'-m Plenning, Developmenit, and Evsiuation E-5  Provide for Student Safety
AT Prepare for a Community Survey ~ - E-6 - Prowide for the First Aid Needs of Students
A-2  Conduct a Community Survey ’ E-7  Assist Students n Developing Sefl-Discipline
A-3  Report the Findings of a Community Survey._ E-8  Organize the Vocational Laborasory
A-4  Organize an Occupatidhal MW Committee E-8 Manage the Vocational Laboratory .
A-5  Maintain an Occupatgpnal Ad Committee . Category F: G m‘:‘. .o
::3 Gondugt an °cnr ag\jg?;::mam?:hm . F-1,  Gather Student Data Using Formal Data-Collection Techniques
* A-8 Develop a Course of Study N F-2  Gather Student Data Through Personal Contacts
A-9  Devsiop Long-Range. Program Plans . F-3  Use Conferences to Help Meet Student Needs
A~10 Conduct a Student Folow-Up Study - . F-4  Prévide Information-on.Educational and Career Opportpnmes
*A=11 F-5, Assist Students in Applying.for Employment or Further Education

-~

Evaluate Your Vocationat l:rogram
Category B: instructional Pianning

B-1-" Determine Needs and Interests of Students G-1
B-2 Develgg Student Performance Objectives G-
B-3 a Unit of instruction Q G :2;
B-4 lop a Lesson Plan G- A
B-5 Student Instructional Materials st
B-6 'Prepare Teacher-Made Instructional Matenals }
Category C: Instructional Execution ‘ G-6
C-1  Direct Field Tnps
.'C-2 Conduct Group Discussions, Panei Discussions. and gg
. iums
C-3 Em Brainstorming, Buzz Group, and Question Box G-9
Techniques G-10
- C-4  Dwect Students in Instructing Qther Students
C-5 Employ Simulation Techriques Kt
_C~8 Guide Student Study N g
C-7  Direct Student Laboratory Experience He2
C-8 Direct Students in Applying Problem-Solving Techniques H3
C-9 Employ the Project Method . "~
C-10 Introduce a Lesson . < Hed
C-1® Summanze a Lesson A
C-12 Empiloy Oral Questidning Techniques s
C+13 Employ Reinforcement Techniques ‘ H:e
C~t4 Provide Instruction for Slower and Mord Qapabje Leamers
C-15 Present an Hiustrated Talk
C-16 Demonstrate a Manipulative Skill - -1
C-17 Demonstrate a Concept of Principle N -2
C-18 individuahze Instruction » -3
. C-19 Em, the Team Teaching oach * -4
C-20 Use S Matter Experts t@Present-informatiort - -5
- €-21 Prepare Bulletin Boards and Exhibits 8
. C-22 Present information with Mpdeis. Real Obpcts and Flanngl -7
! Boards . -
C—% Present Information with Overhead and Opaque Materiais -8
£~24 Present Information with Filmstrips and Slides
C-25 Present Informatidmwith Films J-1
C-26 Present Information with Augio Recordings J-2
C-27 Present Information with Teldvised and Videotaped Materials
C-28 Employ Programmed instruction - J-3
C-29 Present informatien with the Chalkboard and Flip Charnt . J-4
Category D: Instructions! Evaiustion 93
D-1  Establish Student Performance Criteria LR
D-2  Asgess Student Pdrformance’ Knowledge . )8
D-3  Aseess Studeht Performance Attitudes J-9
D-4  Assess Student Performance Skiils J-10

D-5 Determine Studént Grades

. . . cmogory G: School-Community Relations ~
Developa Schoot-Commumty Relatnom Plan for Your Vocational

.Program
Give Presentations to Promote Your Vocational Program
Develop Brochures to Promote Your Vocational Program
Prepare Displays to Promqte Your Vocational Program

Prepare News-Releases.and Articles Conceming Your Vocational

Program .

Arrange for Television and Radio Presentations Concerning Your

Vocatiopal Program
Conduct an Open House
Work with Members of the Community
Work with State and Local Educators

Obtain Feedback about Your Vocational Program .

Category H: Student Vocational Organization
Develop a Personal Philosophy Concemmq Student Vocational

Organizations
Establish a Student Vocational Orgnnizatlon -
Prepare Styglent Vocational Organization Members for
Leadership Roles

Assist Student Vocational Organization Members m Developing

and Financing a Yearly Program of Activities
Supervise Activities of - the Student Vocational Organization

Guide Plrticlpltlon inStudent Vocgtional Organization Contests
Category |: Professional Role and Development

Keep Up~jo-Date Professionally

Serve Your Teaching Profes$ion

Develop an Active Personal Philosophy of Educatoon
Serve the School and Community

Obtain a Suitable Teaching Position *

Provide Laboratory Expenences for Prospective Teachers
Plan the Student Teaching Experience

Supervise Student Teachers

Category J: Coordination of Cooperative Edugation
Establish Guidelines for Your Cooperative Vocational Program
Manage the Attendance, Transfers. and Terminations of Co-Op

Students
Enroll Students in Your Co-Op Program
Secure Training Stations for Your Co-Op Program
Place Co-Op Students on the Job
"Devélop the Training Ability of On-the~Job Instsuctors
* «Coordinate On-the-Job Instruction

- Evaluate Co-Op-Students’ On-the-Job Performance

Prgpare for Students’ Related Instruction
SuPervise sn Bmployer-Employee Appreciatigg Event

3

D-6 Evaluate Your instructional Effectiveness, RELATED PUBLICATIONS *

Category E: Instructions! Management . Student Guids to Using Performance-Basad TJa r Education

E-1  Project Inat | Resource Needs R::;t:vrc‘:' sF’orson Guide to Using Performan d Teacher
Manage Your B ing and Reporting Responsibamles - Education Materials .

E: H for Improvement of Your Vocationai Facilities Guide to the Imélomontaﬂon of Porformance—Baaed Teacher Education-

Maintain a Flling System v

- .
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